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Olmsted Falls Schools:  Unit Design Framework


The purpose of the lesson planning framework is to act as a guide for Olmsted Falls Educators as they collaboratively plan units of instruction. The framework attempts to incorporate best practices from the research and couple these with the professional development concepts that Olmsted Falls Educators have taken part in. 

Academic content standards and the learning targets that comprise the standards come to life for teachers and students when they are incorporated into a unit of instruction. Teachers work in teams to ensure the learning intentions are the same in corresponding grade levels and subject areas. Teaching the same targets creates the opportunity to collaboratively design common formative assessments that can be collaboratively discussed throughout the instructional unit with fellow teachers. In addition, it allows teachers to design reliable and valid summative assessments that can be used to measure learning at the end of the instructional unit and use the results for future planning. 

Ultimately the unit design framework should be used by teachers for the purpose of instructional alignment. The learning targets should be clear to students before and during instruction and they should be aligned with the assessments students will experience. The last step in the alignment process occurs when the learning targets and assessments are consciously aligned with the instruction and classroom activities. 
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CURRICULUM
Based on this unit, what do you
want kids to know and be able
to do?

How will this be communicated
to them in advance of learning
and throughout learning?

Things to include:
*grade level indicators (any in

this unit from the standards)

*power indicators that have
been identified

*Essential Questions that were
previously identified and appli-
cable to this unit of instruction.

*Big Ideas that were previously
identified and applicable to this
unit.

Teachers collaboratively pick the unit of instruction

-

A 4

INSTRUCTION
After considering the complexity
of the learning targets from the
unit and the assessment(s) [both
summative and formative]:

+  What kinds of activities and

instruction should be provided

to students in order to facili-
tate high levels of learning?

s How will you differentiate be-
tween learning targets and
learning activities so that stu-
dents understand the differ-
ence between activities and
targets?

s Throughout instruction, how
will you repeatedly come back
to the learning intentions
(targets, big ideas, essential
questions, etc.) to reiterate
what you want kids to know
and be able to do?

.

ASSESSMENT
Based on this unit, what evi-
dence of learning will be col-
lected throughout the unit?

How will students be involved
in collecting and tracking evi-
dence of their learning
throughout the lesson?

Things to include:
*Summative (data to report

learning)
-Tests
-Quizes

-Projects

*Formative (data to inform
learning)

-frequent checks for under-
standing along the way

-exit slips

-common formative assess-
ments that teachers collabora-
tively create
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Subject:  Language Arts
Unit:  Retelling a story
             Revised April 28, 2011                                                   March/April
Part I:  Clarity of Learning Targets

	What are the grade level indicators that go with this unit?  Place a star next to the grade level indicators that are Power Indicators.  Are the indicators in student friendly language?  Place the level of Bloom’s Taxonomy next to each Power Indicator. 
I can retell or act out a story.


	What are the Big Ideas that go with this unit?

    Telling parts of a story shows you understand it.


	What are the Essential Questions that go with this unit?

*How do you retell a story?
*How do good readers know who are the characters in a story?

*How do good readers know what the setting is in a story?
What strategies will we use in order to make learning targets clearer for all students, before, during and after instruction?  How will you communicate the learning indicators to students?

*Post learning target “I can tell the parts of a story.”
*Model the learning targets by acting out the story with puppets or students and/or telling the parts of a story using revised “story window” that shows multiple parts in the middle.  
*Can use the hand to tell and count main details.

*Using a visual to draw parts of story helps to see the different parts to retell.  
Cont’d:  Part I:  Clarity of Learning Targets

What strategies will we use in order to make learning targets clearer for all students, before, during and after instruction?  How will you communicate the learning indicators to students?

*Using Retelling picture strip and/or Train picture models provides visual to see that many parts can be told to retell a story.  
*Create checklist w/students of what makes a B, D, S retelling:

S(secure)-Student can tell beginning, middle with key details with and ending of story.  Prompting “What happened next?” and support “Tell me more” are expected to encourage more oral language and details to show if child understands.

D(developing)-Student can tell beginning, middle details, and ending with guidance and more probing questions –“What did the _____ do?” 

B(beginning)-Student can not accurately tell the story or only tells parts of it-even with probing questions.


	


Part II:  Feedback and Assessments (Formative and Summative)

How will we provide students with feedback throughout the unit?

	What formative assessments will we use?  (Non-graded assignments that check for understanding and provide feedback to the students)  Incorporate the 7 Strategies of Assessment for Learning here. 
*Retelling should start at beginning of year with Nursery Rhyme reenactment.  In January, story retelling with props should be introduced.
*Role-play/act out parts in story in small groups.  Puppets and props can be used.  Give feedback by asking prompting questions-what happens next?  Students can check off parts of story that are told using Retelling picture strip, train picture cards, or a checklist with pictures from story.
*Picture cards can be stapled to headbands for children to wear and move into correct order as class retells the story.  Later, these headbands can be used in center to practice story retelling.  Number back of cards so student can self-check sequence.  

*Use picture cards to put the stories in order.  Holding up cards with prompting question helps teacher give feedbacks.  Students then tell each part after card is shown.
*With familiar stories, have kids tell stories to partners by looking at pictures.  For a challenge, tell the stories without looking at pictures.

Cont’d Part II:  Feedback and Assessments (Formative and Summative)

How will we provide students with feedback throughout the unit?

How will students be involved with keeping track of their own learning progress (note—this is different than tracking points for a grade)?

*Students can sequence story pictures to show understanding of story events.  Check number order on back.
*With a partner, retell story using books and pictures first.  Then have partner retell without books/pictures while partner looks at story. 
*Using props indicates understanding (ex: If use and tell about all props, they have a better understanding of story.

*Students can check off parts of story that they can tell or that their partner retold. Use checklists showing parts of a story retelling. The train cards also indicate the number of parts they are retelling. If they don’t have many, they are aware that they need more practice or help to retell that story. 


	What summative assessments will we use? (Graded, evaluative assessments)

*Assess in April.
“Tell me the story about The Enormous Carrot.”  

Beginning-“They are working in the garden.”

Middle-“He sees and enormous carrot and they try pulling it out.  Other animals help.

End-Finally, they pull out the carrot and they have a party.
*Use checklist under clear learning targets on page 1:

 S(secure)-Student can tell beginning, middle with key details with and ending of story.  Prompting “What happened next?” and support “Tell me more” are expected to encourage more oral language and details to show if child understands.

D(developing)-Student can tell beginning, middle details, and ending with guidance and more probing questions –“What did the _____ do?” Teacher underlines the dictations that were prompted to have more info. on student thinking.  See Enormous Carrot student samples.
B(beginning)-Student can not accurately tell the story or only tells parts of it-even with specific probing questions.


	Cont’d Part II:  Feedback and Assessments (Formative and Summative)

How Can I Close the Gap?

What will we do AFTER the students have completed the formative assessment to differentiate instruction?

Vary the type of stories used (ex: simple nursery rhymes for beginners, familiar stories for developing students, and new stories for those who are secure).
What interventions will we provide for students who do not do well on the formative assessment?

*Guided practice groups for Beginning and Developing kids.

*Guided step by step discussion/modeling/drawing for students to draw which will aide in story retelling.

*Use puppets, props, and/or pictures to act out/retell SHORT stories that are only a few pages (ex: Nursery Rhymes- Little Miss Muffet, Humpty Dumpty, fairy tales, familiar stories & mini books (A Big Bug, He Is Pug, A Vet Van, Gus and His Dog).

*Take props/pictures home to practice retelling with parents.
What will we do for the students who are on track?
*Use props and pictures to act out familiar stories (ex: weekly reading stories and fairy tales-Little Red Riding Hood, Goldilocks, 3 Little Pigs, Little Red Hen, Henny Penny, etc).

*Take props/pictures home to practice retelling at home.
Cont’d Part II:  Feedback and Assessments (Formative and Summative)

What will we do for the students who excel?  What extension activities will we provide?

*Can work on puppet performance to act out in front of class to retell a story.
*Read a new story and retell with a partner.
*Reader’s Theatre of story.  (ex: The Enormous Turnip)
*Create own story/puppet show and retell it to class.  Or partner may retell it to class.




Part III:  Instruction and Student Activities

	What instructional and student activities will we use for this unit?  These activities should directly align with the indicators and assessments.
*Develop story vocabulary and provide lots of conversation that activates/builds background knowledge.

*Use puppet theatre and props/puppets
*Use pictures to retell story

*Use graphic organizer (Story Retelling Window, Train Retelling, Picture drawing organizer sheet, Hand with fingers to count parts told) to retell and/or draw beginning, middle parts, and ending.

Nursery Rhymes: 
(Phonemic Awareness program has weekly rhymes that will become familiar to students.  List will be saved in Smart Notebook.  There are Nursery Rhymes that are acted out & visual pictures available in Smart Board’s Language Arts activities.
Little Miss Muffet

Hickory Dickory Dock

Humpty Dumpty

The Itsy Bitsy Spider

Cont’d:  Part III:  Instruction and Student Activities

Fairy Tales: (*See Smart Board’s Language Arts’ Retelling activities)
Little Red Riding Hood

Goldilocks and the Three Bears

*The Three Little Pigs (See Smart Notebook Retelling file, Hard Copy of pig with pocket to hold pictures that help w/retelling)
Cinderella 
Little Red Hen 

Henny Penny

MacMillan L. Arts series Mini books: 

A Big Bug, 

He Is Pug, 

A Vet Van, 

Gus and His Dog
Big Books:  
The Enormous Carrot  & The Flower Garden
*Use photocopies of story pages that show key details so students can sequence and retell.  *Use picture cards from MacMillan series so students have visuals to use as they retell.  They can also be stapled to headbands to order and retell.

*Students act it out, then draw the different parts, then orally retell story using their pictures while adult writes dictations and asks prompting ?s-notated by underlining prompted responses.
Popular Literature Stories:

Miss Nelson Is Missing
Caps for Sale
Corduroy

A Chair For My Mother
Peter Rabbit-Beatrix Potter
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