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Olmsted Falls Schools:  Unit Design Framework



The purpose of the lesson planning framework is to act as a guide for Olmsted Falls Educators as they collaboratively plan units of instruction. The framework attempts to incorporate best practices from the research and couple these with the professional development concepts that Olmsted Falls Educators have taken part in. 


Academic content standards and the learning targets that comprise the standards come to life for teachers and students when they are incorporated into a unit of instruction. Teachers work in teams to ensure the learning intentions are the same in corresponding grade levels and subject areas. Teaching the same targets creates the opportunity to collaboratively design common formative assessments that can be collaboratively discussed throughout the instructional unit with fellow teachers. In addition, it allows teachers to design reliable and valid summative assessments that can be used to measure learning at the end of the instructional unit and use the results for future planning. 


Ultimately the unit design framework should be used by teachers for the purpose of instructional alignment. The learning targets should be clear to students before and during instruction and they should be aligned with the assessments students will experience. The last step in the alignment process occurs when the learning targets and assessments are consciously aligned with the instruction and classroom activities. 
[image: image1.jpg]Unit Planning Graphic Linking Prof. Dev. Concepts in Olmsted Falls City Schools

CURRICULUM
Based on this unit, what do you
want kids to know and be able
to do?

How will this be communicated
to them in advance of learning
and throughout learning?

Things to include:
*grade level indicators (any in

this unit from the standards)

*power indicators that have
been identified

*Essential Questions that were
previously identified and appli-
cable to this unit of instruction.

*Big Ideas that were previously
identified and applicable to this
unit.

Teachers collaboratively pick the unit of instruction

-
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INSTRUCTION
After considering the complexity
of the learning targets from the
unit and the assessment(s) [both
summative and formative]:

+  What kinds of activities and

instruction should be provided

to students in order to facili-
tate high levels of learning?

s How will you differentiate be-
tween learning targets and
learning activities so that stu-
dents understand the differ-
ence between activities and
targets?

s Throughout instruction, how
will you repeatedly come back
to the learning intentions
(targets, big ideas, essential
questions, etc.) to reiterate
what you want kids to know
and be able to do?

.

ASSESSMENT
Based on this unit, what evi-
dence of learning will be col-
lected throughout the unit?

How will students be involved
in collecting and tracking evi-
dence of their learning
throughout the lesson?

Things to include:
*Summative (data to report

learning)
-Tests
-Quizes

-Projects

*Formative (data to inform
learning)

-frequent checks for under-
standing along the way

-exit slips

-common formative assess-
ments that teachers collabora-
tively create
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Subject:  Social Studies – Grade 6                                    Unit:  Geography Chapter 3 (Sections 1 and 2)
Part I:  Clarity of Learning Targets

	What are the grade level indicators that go with this unit?  Place a star next to the grade level indicators that are Power Indicators.  Are the indicators in student friendly language?  Place the level of Bloom’s Taxonomy next to each Power Indicator. 

Geography Grade Level Indicators:
4. Identify and describe a variety of physical and human regions by analyzing maps, charts and graphs that show patterns of characteristics that define regions.

5.  Describe ways human settlements and activities are influenced by environmental factors and processes in different places and regions including:

a. Bodies of water;

b. Landforms;

c. Climates;

d. Vegetation;

e. Weathering;

f. Seismic activity.
6.  Describe ways in which human migration has an impact on the physical and human characteristics of places including:

a. Urbanization;

b. Desertification;

c.  Deforestation
C A D E M I C T E N T S TA N D A R D S
8.  Explain push and pull factors that cause people to migrate from place to place including:

a. Oppression/Freedom;

b. Poverty/Economic opportunity;

c. Cultural ties;

d. Political conflicts;

e. Environmental factors.
Section One:  Population Learning Targets
*How does human settlement influence the (a) environment; (b) economic activity in that place; (c) world trade (interdependence)?

· I can use a map, chart, or graph to identify and describe physical (landforms) and human regions.  
· I can read and use graphs and maps (ex.  A pictograph, bar graph, line graph, circle graph, table and flow chart) to understand population density and population distribution.   
· I can explain how environmental factors (like bodies of water, landforms, climates, and vegetation) affect human settlement and activities.
Section Two:  Migration Learning Targets
* How does human migration affect physical and cultural environments?

· I can explain factors (push and pull) that cause people to migrate (move) from place to place.  

· I can explain how human migration leads to urbanization, desertification, and deforestation.



	What are the Big Ideas that go with this unit?

A. Human settlement can both positively and negatively affect the environment.

B. The natural resources in an area affect the imports and exports of that area.

C. Because the world’s resources are unevenly distributed, people rely on each other to get what they need.

D. The movement of people from one place to another affects both the physical environment and the cultural practices (i.e. language, foods, beliefs, etc.) of an area.


	What are the Essential Questions that go with this unit?

· How does human settlement influence the (a) environment; (b) economic activity in that place; (c) world trade (interdependence)?

· How does human migration affect physical and cultural environments?
What strategies will we use in order to make learning targets clearer for all students, before, during and after instruction?  How will you communicate the learning indicators to students?

· Post the learning targets (i.e. in the classroom, on handouts, and Smart Board presentations)
· Post and discuss the essential questions with students

· Check with students for understanding of the learning targets


Part II:  Feedback and Assessments (Formative and Summative)

How will we provide students with feedback throughout the unit?

	What formative assessments will we use?  (Non-graded assignments that check for understanding and provide feedback to the students)  Incorporate the 7 Strategies of Assessment for Learning here.  

The teacher and/or students will provide feedback on the exit slips and formative assessments.  Students will have an opportunity to act on the feedback and revise their answers.

Section 1 – Population

· Population density map (Australia)

· Population Smart Board – Add a question about ‘why people choose to settle where they do’

Section 2 – Migration

· Exit slip – Why do people immigrate?

· Multiple choice question (#7 from quiz)

· Urbanization/Suburbanization (#9 from quiz) – Compare and contrast the features of each
How will students be involved with keeping track of their own learning progress (note—this is different than tracking points for a grade)?

· The students will record what they have learned and evidence of their learning throughout the unit.  The teacher will provide key terms for the students to include in their responses.


	What summative assessments will we use? (Graded, evaluative assessments)

· Quiz – section 1
· Quiz – section 2 - REVISE
· Baseball project

 


	How Can I Close the Gap?

What will we do AFTER the students have completed the formative assessment to differentiate instruction (re-group students, differentiate, review sessions)?

What interventions will we provide for students who do not do well on the formative assessment?

· The students who need extra support will meet with the teacher during STAR to review.
· The students who do not show correct evidence of their learning will receive additional practice/clarification.
What will we do for the students who excel?  What extension activities will we provide?

· The students who excel will research population and brainstorm possible solutions to overpopulation.
· The students who excel created extra resources for the “Baseball Project”



Part III:  Instruction and Student Activities

	What instructional and student activities will we use for this unit?  These activities should directly align with the indicators and assessments.

Section 1 – Population
· Tape on the floor activity

· If the world were 100 people WS

· Guided reading interview – section 1

· Population Smart Board 

· Population density map

· Quiz section 1

· Baseball project

· China overpopulation article (section 1)

Section 2 – Migration

· “Settle in the room” activity

· 2-column notes with reading

· Push/pull simulation

· Immigration video

· Immigration stations - REVISE
· Quiz section 2
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