PAGE  
2
Olmsted Falls Schools:  Unit Design Framework



The purpose of the lesson planning framework is to act as a guide for Olmsted Falls Educators as they collaboratively plan units of instruction. The framework attempts to incorporate best practices from the research and couple these with the professional development concepts that Olmsted Falls Educators have taken part in. 


Academic content standards and the learning targets that comprise the standards come to life for teachers and students when they are incorporated into a unit of instruction. Teachers work in teams to ensure the learning intentions are the same in corresponding grade levels and subject areas. Teaching the same targets creates the opportunity to collaboratively design common formative assessments that can be collaboratively discussed throughout the instructional unit with fellow teachers. In addition, it allows teachers to design reliable and valid summative assessments that can be used to measure learning at the end of the instructional unit and use the results for future planning. 


Ultimately the unit design framework should be used by teachers for the purpose of instructional alignment. The learning targets should be clear to students before and during instruction and they should be aligned with the assessments students will experience. The last step in the alignment process occurs when the learning targets and assessments are consciously aligned with the instruction and classroom activities. 
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CURRICULUM
Based on this unit, what do you
want kids to know and be able
to do?

How will this be communicated
to them in advance of learning
and throughout learning?

Things to include:
*grade level indicators (any in

this unit from the standards)

*power indicators that have
been identified

*Essential Questions that were
previously identified and appli-
cable to this unit of instruction.

*Big Ideas that were previously
identified and applicable to this
unit.

Teachers collaboratively pick the unit of instruction

-

A 4

INSTRUCTION
After considering the complexity
of the learning targets from the
unit and the assessment(s) [both
summative and formative]:

+  What kinds of activities and

instruction should be provided

to students in order to facili-
tate high levels of learning?

s How will you differentiate be-
tween learning targets and
learning activities so that stu-
dents understand the differ-
ence between activities and
targets?

s Throughout instruction, how
will you repeatedly come back
to the learning intentions
(targets, big ideas, essential
questions, etc.) to reiterate
what you want kids to know
and be able to do?

.

ASSESSMENT
Based on this unit, what evi-
dence of learning will be col-
lected throughout the unit?

How will students be involved
in collecting and tracking evi-
dence of their learning
throughout the lesson?

Things to include:
*Summative (data to report

learning)
-Tests
-Quizes

-Projects

*Formative (data to inform
learning)

-frequent checks for under-
standing along the way

-exit slips

-common formative assess-
ments that teachers collabora-
tively create
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Subject:  Social Studies – Grade 6                                                  Unit:  Economics and Government 


Chapter 3 – Sections 3 and 4
Part I:  Clarity of Learning Targets

	What are the grade level indicators that go with this unit?  Place a star next to the grade level indicators that are Power Indicators.  Are the indicators in student friendly language?  Place the level of Bloom’s Taxonomy next to each Power Indicator. 

Economics Grade Level Indicators:

1.  Explain how the availability of productive resources and entrepreneurship affects the production of goods and services in different world regions.

2. Explain that most decisions involve trade-offs and give examples.
3. Explain why trade occurs when individuals, regions and countries specialize in what they can produce at the lowest opportunity cost and how this causes both production and consumption to increase.
4. Identify goods and services that are imported and exported and explain how this trade makes countries interdependent.
5. Describe how supply and demand help to set the market clearing price for goods and services and how prices reflect the relative scarcity of goods and services.
6. Distinguish between goods and services typically produced by the private sector and the public sector.

Government Grade Level Indicators:
 1. Explain reasons for the creation of governments such as: a. Protecting lives, liberty and property; b. Providing services that individuals cannot provide for themselves.
2. Describe how the world is divided into countries that claim sovereignty over territory, and countries may be further divided into states or provinces that contain cities and towns.
3. Explain the ways that countries interact with each other including:

a. Diplomacy; b. Treaties; c. International meetings and exchanges (e.g., United Nations); d. Military conflict.
4. Describe the defining characteristics of democracies, monarchies and dictatorships.

Citizenship Rights and Responsibilities Grade Level Indicators:

1. Explain how opportunities for citizens to participate in and influence the political process differ under various systems of government.
2.  Compare the rights and responsibilities of citizens living under various systems of government. D E M I C O N T E N T S TA N D A R D S
Section Three: Economics Learning Targets
· I can tell the difference between goods and services that are produced by private owners or the government.

· I can identify goods and services that are imported and exported and how this makes countries interdependent (rely on each other).

· I can identify how geography and uneven natural resources cause world trade.

· I can identify and give examples of the four factors of production.

· I can explain how available natural resources and entrepreneurship (ownership) affect the production of goods and services in different world regions.

· I can explain how technology, transportation, and communication affect economic patterns and activities.

· I can explain why people and countries specialize in producing a good or service.

· I can explain how specialization causes trade.

· I can explain why most decisions involve people giving up one opportunity for another (trade- off).

· I can explain how supply and demand help to set market price for goods and services.

· I can explain scarcity (unlimited wants and limited resources) and how it affects market price.
Section Four: Political Systems Learning Targets
· I can explain why governments exist and their roles.

· I can describe the different kinds of governments within countries, states, and cities.

· I can explain the ways that countries interact with one another.

· I can describe and define systems of government such as democracies, monarchies, and dictatorships.

· I can explain and compare how citizens can or cannot participate in different types of governments.


	What are the Big Ideas that go with this unit?

Economics:

· The production of goods and services are dependent on entrepreneurship and the availability of resources, and are imported and exported, causing interdependence.

· Specialization causes a need for trade and interdependence.

· All economic decisions involve opportunity costs/trade-offs.

· Supply and demand/scarcity help set the clearing prices in a market.

· Both private and public schools sectors produce goods and services.
Government:

· Governments are created for many reasons.

· Countries can be sovereign and/or be divided further.

· Countries interact in many ways.

· Democracies, monarchies, and dictatorships all have uniquely defining characteristics.



	What are the Essential Questions that go with this unit?

Economics:
· How do the factors of production influence interdependence?

· How do trade-offs/opportunity costs influence economic decisions?

· How do trade and interdependence influence specialization?

· How do supply and demand/scarcity set market clearing prices?

· What is the difference in the public and private sectors? What does each produce?
Government:
· Why are governments created?

· How is the world divided?

· How do countries interact?

· What is unique about each type of government?
What strategies will we use in order to make learning targets clearer for all students, before, during and after instruction?  How will you communicate the learning indicators to students?

· Post the learning targets (i.e. in the classroom, on handouts, and Smart Board presentations)

· Post and discuss the essential questions with students

· Check for understanding by asking students to re-state or record what they have learned




Part II:  Feedback and Assessments (Formative and Summative)

How will we provide students with feedback throughout the unit?

	What formative assessments will we use?  (Non-graded assignments that check for understanding and provide feedback to the students)  Incorporate the 7 Strategies of Assessment for Learning here.  

The teacher and/or students will provide feedback on the exit slips and formative assessments.  Students will have an opportunity to act on the feedback and revise their answers.

Section 3 

Exit Slips:  
· Communism and Capitalism
· Factors of production

· Interdependence

Section 4

· Exit Slip from Smart Board – “What Government am I?”

· Quiz – Political systems

How will students be involved with keeping track of their own learning progress (note—this is different than tracking points for a grade)?

· The students will record what they have learned and evidence of their learning throughout the unit.  The teacher will provide key terms for the students to include in their responses.


	What summative assessments will we use? (Graded, evaluative assessments)

Chapter 3 Test – REVISE

 


	How Can I Close the Gap?

What will we do AFTER the students have completed the formative assessment to differentiate instruction (re-group students, differentiate, review sessions)?

What interventions will we provide for students who do not do well on the formative assessment?

· The students who need extra support will meet with the teacher during STAR to review.

· The students who do not show correct evidence of their learning will receive additional practice/clarification.
What will we do for the students who excel?  What extension activities will we provide?

· The students who excel will research population and brainstorm possible solutions to overpopulation.
· The students who excel created extra resources for the “Baseball Project”



Part III:  Instruction and Student Activities

	What instructional and student activities will we use for this unit?  These activities should directly align with the indicators and assessments.

Section 3
· Read section 3 – Anticipation guide
· Guided reading and review
· 2-column notes

· Communism vs. Capitalism Venn Diagram and reflection
· Formative Assessment – Exit slip communism and capitalism
· Restaurant activity

· Factors of production (picture books)

· Factors of production chart

· Formative Assessment – Exit slip factors of production

· 2-column notes for supply and demand (Ohio Book) – REVISE
· Economic basketball

· Interdependence string activity

· Interdependence exit slip
· Quiz – Economics
Section 4

· Read section 4
· Guided reading and review

· Formative quiz (from book)
· Types of government chart

· Smart Board Presentation – Name that government

· Are you smarter than a 6th grader? Smart Board

· Review Jeopardy
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