Unit Design Framework (Things we will all do)
Subject:  Reading-6 



Unit:  Red Fern
Part I:  Clarity of Learning Targets

	What are the grade level indicators that go with this unit?  Place a star next to the grade level indicators that are Power Indicators.  Are the indicators in student friendly language?  Place the level of Bloom’s Taxonomy next to each Power Indicator. 

Reading Process:

*1.  I can set a reason (purpose) for reading.  (Matacognitive, Evaluate)
*2.  I can prove that I understand what I’ve read by answering different kinds (levels) of questions.  (Procedural, Evaluate)
*3.  I can make an educated guess (prediction) by using information from the text.  (Factual, Create)
*4.  While reading a passage, I can change my speed, skim, scan, look back, take notes, summarize, or reread as needed so that I understand what I’ve read.  (Metacognitive, Evaluate)
5.  List questions and search for answer within the text to construct meaning.

Vocabulary:

*Determine the meanings and pronunciations of unknown words by using dictionaries, thesauruses, glossaries, technology and textual features, such as definitional footnotes or sidebars.

*Student Friendly:  I can use different tools (dictionaries, thesauruses, glossaries, technology, footnotes and sidebars) and strategies to figure out what a word means and how to say it.  (Factual, Analyze)
Reading Applications:

*I can analyze examples of cause and effect.
*Study Friendly:  I can explain the relationship between cause and effect.  (Metacognitive, Analyze)
Literary Text:

Identify the features of setting and explain their importance in literary text.  
Student Friendly:  I can identify where and when the story takes place (setting) and explain how it’s important to the story.

*Identify patterns found in literature from different eras.  (Conceptual, Analyze)
 Student Friendly:  I can find repeating ideas (patterns) from different eras.
Distinguish how an author establishes mood and meaning through word choice, figurative language and syntax.
Student Friendly:  I can find words that help create a feeling (mood) in the story.

I can find similes and metaphors (figurative language) that help create a feeling (mood) in the story.  


	What are the Big Ideas that go with this unit?

· Good readers use different strategies to help them understand what they read.

· Good readers use a variety of sources outside context to get the meaning of words or phrases.

· Good readers can explain how the setting, author’s choice of words, and mood affect the events of the story.
Helps to organize the information


	What are the Essential Questions that go with this unit?

· How can you use a reading strategy to help you understand a reading passage?
· How can I figure out an unknown word or phrase?
· How does the author use setting and word choice to help the reader understand the story?
Ask:  What did you learn that will help you answer the essential question?
What strategies will we use in order to make learning targets clearer for all students, before, during and after instruction?  How will you communicate the learning indicators to students?

· Post and communicate “I can” statement 

· Display activities that matches the “I can” statement

· Display student models that match the “I can” statement

· Put the “I can” statement on the handouts



Strategies for making learning targets clearer for students

· At the beginning of a unit, share the Big Idea or Essential Question with the students.  Once you have taught a lesson, refer to the Big Idea or Essential Question and have the students make connections between the lesson and the Big Idea or Essential Question.

· Pose the Essential Question throughout or at the end of the unit.  Have the students answer the Essential Question in their own words.  The goal in this case is for the students to be able to respond to the Essential Question with the Big Idea stated in their own words.

· Share the grade level indicator with the students before, during, and after the lesson.  Make connections between the grade level indicator and the Big Idea/Essential Question.

· Have the students summarize what they have learned in an exit slip.

· Introduce the language of a rubric to students by asking them what they already know and then linking their thoughts to the main concepts in the rubric.

· Create rubrics that are in student friendly language.

· Teach students how to use the rubric to evaluate models of strong and weak work samples.

Part II:  Feedback and Assessments (Formative and Summative)

*Pass out 5 keys of assessment for learning handout – review key #1 – purpose of formative assessment (timing- enough time to fix the learning!)

How will we provide students with feedback throughout the unit?

	What formative assessments will we use?  (Non-graded assignments that check for understanding and provide feedback to the students)  Incorporate the 7 Strategies of Assessment for Learning here.  

How will students be involved with keeping track of their own learning progress (note- this is different than tracking points for a grade)?
· Chart that has questions related to the essential questions 
· Create a key that goes along with the chart

· Give the students an example of a completed answer

· Give the students an example of a word that they should use in their answer
· Students rate the vocabulary performances

· On the spelling list – leave off some of the definitions

· Cause/Effect graphic organizer

· Word choice, figurative language, and mood graphic organizer

· Culminating Project – create an alternative ending - checklist of criteria (be thinking about how you would want the story to end)

Interventions:  What will you do for the kids who don’t do well?  Ex.  The students have to re-read and correct their answers independently – conference with teacher.

	What summative assessments will we use? (Graded, evaluative assessments)

· Reading check questions – Ch. 6-8, Ch. 15-20   
· Chapter 1-5 Quiz – setting
· Chapter 9-14 Quiz – cause and effect

· Culminating project – write an alternative ending for the story

· Spelling/vocabulary quizzes




Part III:  Instruction and Student Activities

	What instructional and student activities will we use for this unit?  These activities should directly align with the indicators and assessments.

· Vocabulary activity – each student gets a word, performs a skit (provide a setting), students rate the skits 
· Spelling and vocabulary activities

· Journal 

· In the Ozarks (setting/where ch. 1-5)

· Setting/when – Great Depression video clip – Depression shopping list worksheet (compare prices from then to now)

· Running log – What are the patterns that connect to the past (struggle)?  Butter churn, wagon, no shoes, because he’s a hillbilly, etc.

· Cause and Effect graphic organizer – chapters 9-14
· Word/figurative language graphic organizer – chapters 15-end
Pg. 6 – the dark quiet atmosphere was a perfect setting for the mood I was

Large with long, upright handles that stood out like wings on a morning dove.

It was neat and trim and sparkled like a white star in the heavens.

Pg. 10 – it made me feel like someone is squeezing something out of my heart/upset, sad, heartbroken

Pg. 11 – his tail was as big as a wet corn cob/mad, humor         

Pg. 33 – slide/humor

Pg. 37 – My heart started acting like a drunk grasshopper…/excited

Pg. 91 – Burned like fire and smelled like civet cat.

Pg. 100 – Taking my furs, I sneaked out…and was walking like a tom cat/mystery, sneaky

Pg. 102 – I always took their kidding with a smile on my face, but … /embarrassed

Pg. 117 – I shivered from the freezing cold of my wet shoes and overalls; a stringing silence…/panic

Pg. 118 – Then like a blinding red flash, the message of the lantern…/hope

Pg. 171 – Instead of 2 cups instead of 3…/pride
Pg. 171 – My head swelled up as big as a number 4 wash tub…/pride

Pg. 175 – Walking back through camp, I could feel the cold fingers of doubt squeezing my heart/nervousness, doubt

Pg. 201 – Like ghostly figures, large trees loomed out of the almost solid mass/grim, unknown

Pg. 227 – I saw the knotty bulge of steel bound…/fear, panic

Pg. 228 – It was the end of the trail for the scourge of the mountains/relief

Chapter 19 – Lots of examples!
Chapters 1-5 – Setting

Chapters 6-14 – Cause and Effect

Chapter 15-End – Mood
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